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Increase in referrals not 
due to service failure
A report from Queen’s University Belfast 
about trends in child protection in the UK 
has found that the number of children 
placed on the child protection register in 
England increased by 60% between 2006 
and 2011 – from 26,400 to 42,330. 

The increase for England is by far the 
biggest in the UK, with a 46% increase in 
Northern Ireland – from 1,639 to 2,401; 
33% in Wales – from 2,165 to 2,880; and 
19% in Scotland – from 2,157 to 2,401. The 
figures were revealed ahead of a major 
international child protection conference 
organised by the British Association for the 
Study and Prevention of Child Abuse and 
Neglect (BASPCAN) that was held at 
Queen’s University in April.

Dr John Devaney from Queen’s School 
of Sociology, Social Policy and Social 
Work and convenor of BASPCAN’s 
congress, said: ‘Over the past five years 
there has been a substantial increase in 
the numbers of children referred to social 
services due to concerns for their 
wellbeing. Whilst some commentators 
may feel that this increase is a reflection 
that services for children and their 

families are failing, at Queen’s we are 
stating that the opposite is true. We have 
highlighted the importance of ensuring as 
many of these children as possible are 
brought to the attention of professionals.’ 

He went on to say, ‘At a time when the 
government in Westminster is expressing 
concern about the consequences of families 
who are experiencing multiple problems, 
the research on the association between 
childhood adversity and negative outcomes 
in adulthood, when considered together, 
provides some very powerful messages for 
policy and practice across the areas of 
mental health and social functioning, 
physical health, and later offending 
behaviour, all of which has implications for 
service use and the wider economy.’

Dr Catherine Powell, BASPCAN Chair, 
added: ‘This is difficult work, and there is 
no doubt that the uncertain times that we 
are living in have a major impact on the 
most vulnerable families in our societies.’

To read the book of abstracts from 
speakers’ presentations at the BASPCAN 
conference go to: http://bit.ly/I7kbAI

This month’s edition of Protecting 
Children Update has a wide range of 
articles, from research findings to 
practical professional advice.

Turn to page 5 for Peter Bowers’ 
article looking at the use of new 
technologies in school. Even very small 
children are using quite advanced 
hardware and software and Peter 
discusses the need to get a balance 
between helping and encouraging 
children to move forward with 
technology and keeping them safe.

Turn to page 7 to read the latest 
research on crime experienced by 
children. Unfortunately most of the 
crime reported occurs on or around 
school but it is interesting to read how 
children interpret some actions as 
criminal behaviour and not others.

Ann Marie Christian’s article on page 
8 offers really good practical advice on 
making a referral to children’s social 
care. Many referrals are not activated 
because they do not demonstrate clear 
evidence that the child is, or is at risk of, 
being abused. Anne Marie looks at how 
to keep records, how to engage with the 
child’s family and how to communicate 
clearly with children’s social care.

The last article this month gives an 
insight into the serious case review 
carried out by North Somerset. 
Protecting Children Update doesn’t 
usually cover serious case reviews but 
this one is about a teacher who sexually 
abused children over many years and it 
is seen as so important that children’s 
minister Tim Loughton has said that all 
schools across the country should have 
access to it.

Now part of the Safeguarding Support Service www.optimus-education.com

Care applications remain high
The Children and Family Court Advisory 
and Support Service (Cafcass) received 
10,199 new care applications between April 
2011 and March 2012, 10.8% higher than 
the same period last financial year. There 
were 886 care applications in March 2012.

Applications received between May 
2011 to February 2012 this year were the 
highest ever recorded by Cafcass for these 
individual months and January 2012 saw 
the highest ever number of care 
applications recorded in an individual 
month, with 912 applications.

The unit of measurement for these 
statistics is a care application received by 

Cafcass from the Court. An application 
can involve multiple children.

Cafcass is an independent organisation 
whose role is to safeguard and promote 
child welfare; give advice to family courts; 
make provision for children to be 
represented; and to provide information, 
advice and support to children and their 
families.

The Cafcass website has a variety of 
resources aimed at professionals, families 
and children explaining the issues that 
may affect them in dealing with family 
courts, see: www.cafcass.gov.uk

From the editor
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The price of abuse
Although only a small proportion of 
children (5.9% of children under the age of 
11 years) are identified as having experienced 
maltreatment in any particular year, 
retrospective studies of adults suggest that a 
much larger number have some experience 
of maltreatment at some stage of their 
childhood, with 18.6% of young people 
between the ages of 11 to 17 years reporting 
severe abuse or neglect over their lifetimes 
(defined as severe physical violence, 
emotional abuse and neglect where an adult 
or caregiver was the perpetrator). 

The findings come from a NSPCC 
literature review, The Costs and Consequences 
of Child Maltreatment, produced by the 
National Institute of Economic and Social 
Research. Over 25% of all young adults 
reported having experienced severe abuse 
or neglect at some point in their childhood.

Damage done to children by maltreatment 
is often not the immediate injuries or 
illnesses, but the impact on their mental 
wellbeing and educational progress. 
Maltreated children in adulthood have poor 
job prospects. They are more likely to 
engage in damaging behaviour. They are 
more likely to commit crime, suffer from 
physical illness and to die early. All these 
have important economic consequences 
for the children but also for the wider 
community and for their own children.

Risk of maltreatment is higher for a 
range of circumstances which are often 
associated with poverty and disadvantage. 
Because maltreatment has no single cause, 

a wide variety of interventions are 
employed. Although there is a strong 
consensus among professionals, 
policymakers and parents that early 
intervention (in the life of the child, and in 
the development of problems) is desirable 
and cost-effective, there is very little 
evidence about which interventions are 
most effective in which circumstances and 
many have not been evaluated. Also, most 
service use is voluntary, and the parents 
who tend to volunteer tend to be those who 
have low risks of maltreatment. This does 
not mean there is no impact, but it does 
mean that impact is difficult to measure 
and that, in conventional economic terms, 
it is likely to be difficult to demonstrate 
that services are cost-effective.

The review points to the child’s 
‘resilience’ as being a crucial factor in how 
they are affected by maltreatment. 
Resilience is not a fixed characteristic but 
something that can be supported and 
developed. The report concludes that, in 
many ways, the more promising approach 
is to focus on ensuring that the community 
provides an environment where resilience 
of both parents and children is 
strengthened, where the incidence of risk 
factors (such as teenage parenthood) is 
reduced, and where the institutions that 
have the capacity to improve life prospects 
such as schools are improved.

You can find the report at: http://bit.ly/
I7tpNi

New Ofsted 
guidance on 
inspecting 
safeguarding 
Ofsted has published new guidance 
on inspecting local authorities in 
England’s arrangements for 
protecting children. 

Inspectors will track at least 20 
children, including those identified by 
universal services as at risk of harm 
and for whom a preventative service 
would reduce the likelihood of that 
risk or harm escalating; children 
referred to the local authority; those 
who become the subject of a multi-
agency child protection plan; those 
who are receiving social work services 
from the local authority where there 
is significant concern but it has not 
reached the significant harm 
threshold; and those assessed as no 
longer needing a child-protection 
plan, but who may still need help and 
support. 

The lead inspector will randomly 
choose the sample of children from 
the case data requested on day one 
and can include children currently 
subject to an open case and also those 
cases that have been closed over the 
previous three months. 

The lead inspector will ask the 
authority to approach a small sample 
of children and families that have 
been identified as part of the case 
tracking to meet with inspectors as 
part of the inspection. 

Inspectors will provide the 
authority with guidance to help 
prepare children, young people and 
families to be involved in the 
inspection. The purpose of the 
meeting with children, young people 
and their families is to gather 
evidence of the impact and 
effectiveness of the help they have 
received or are receiving.

Inspectors will take opportunities 
to observe staff engaged in multi-
agency help and protection of 
children and young people and will 
target their inspection activity where 
they are most likely to gather robust 
evidence within the time available. 
This may involve observing meetings. 

To download the document, go to: 
http://bit.ly/I7xgde

New technique disguises online images of 
child sexual abuse
The Internet Watch Foundation (IWF) has 
found that, in 2011, 12,966 URLs were 
found to contain child sexual abuse, 
hosted on 1,595 domains worldwide; 74% 
of the child victims appeared to be 10 
years old or under; and 65% of the 
victims were girls. 

The findings were published in the 
IWF’s annual report, which also points out 
that criminals intent on distributing 
images of children being sexually abused 
are finding new ways of exploiting 
legitimate online technology by disguising 
websites to appear as if they host only 
legal content. However, if an internet user 
follows a predetermined digital path, they 
will see images and videos of children 
being sexually abused. This was reported 

nearly 600 times in 2011 by users who 
came across these sites accidentally. IWF 
analysts discovered that a legitimate web-
development technique, commonly used 
on shopping websites, was being used to 
disguise such websites from all those who 
had not followed a particular digital path 
to access it. These disguised websites 
have not yet been encountered on UK 
servers but the IWF is working with the 
online industry around the world to tackle 
this trend.

When content that contains child 
sexual abuse is found on UK networks, it 
is typically removed within 60 minutes.

More information regarding the work of 
the IWF is available at: www.iwf.org.uk 
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Your newsletter is now part  
of the Safeguarding Support Service
With lots more support, guidance, information and ideas for you and your school

Log in to www.optimus-education.com for:

lll Articles from Protecting Children Update

lll Newsletter pdfs to download and share

lll Lots more features, case studies and ideas

PLUS
Consult the Experts
Do you have a question about child protection and 
can’t find the answer? Ask our expert panel
www.optimus-education.com/consult-the-experts

PLUS
Reference Zone
With so many changes to legislation and guidance, 
you can trust the information in the Reference Zone 
to be always up-to-date, so you are never in doubt 
about your statutory obligations.

All included in your subscription, available at all times

Subscribers may photocopy any part of this newsletter for use within their school

In the Safeguarding Support Service now – 
don’t miss:
Safeguarding this summer: the inspection framework and 

other changes   

http://bit.ly/JgRova 

Catch up on the full range of recent and forthcoming changes to 

safeguarding requirements

What should I do if I discover a pupil who is under 13 has 

joined Facebook?    

http://bit.ly/A7EQJ3  

An expert considers what actions school staff should take to 

enforce age limits on the social networking website    

Photographing and filming of pupils    

http://bit.ly/JyTt9Q 

The Reference Zone keeps you up to date on your legal requirements

You’ll need to log in to see the above pages. If you can’t find your 

log-in details, just phone us on 0845 450 6404 or email customer.

services@optimus-education.com and we’ll be happy to help.
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From the editor
I can’t believe it’s May! This year is 
going so fast and of course child 
protection work continues no matter 
what the time of year. 

This month we look at two really 
important services. Turn to page 5 to 
read about Safe & Sound, a Derby-based 
charity providing a service to young 
people at risk of sexual exploitation. 
Safe & Sound has received national 
recognition for its pioneering work.
Also, see page 4 for details of a 
powerful DVD resource pack to help 
inform young people about the risks of 
sexual exploitation. It will prove 
invaluable to your sex and 
relationships teaching.

The second service is the 
ChildLine Schools Service. Sue 
Tabner explains what the service is 
and how it can impact on your pupils. 
The NSPCC aims to deliver this 
safeguarding teaching programme 
in every primary school in England by 
2016, so make contact with your local 
branch and get going! Turn to page 7 
to read more. 

On pages 9 to 11, I have given an 
overview of the recently published final 
research report on allegations against 
members of staff.  I find this research 
both fascinating and concerning. It 
shows how there are a number of 
different ways of managing allegations 
across the country, some of them are 
within government guidelines and some 
are definitely not. Essential reading for 
anyone working with children!

Last but not least page 12 gives an 
understanding of the role that 
governors play in safeguarding. Read 
it and pass on to your governing body.

Now part of the Safeguarding Support Service www.optimus-education.com

Tackle bullying of disabled 
children
The bullying of children with special 
educational needs and disabilities has been 
ignored for far too long, according to the 
introduction of a new book, commissioned 
by the Anti-Bullying Alliance and published 
by the National Children’s Bureau (NCB). 
Research detailed in the book suggests that 
teaching staff underestimate the 
victimisation of these children, to the 
increasing frustration of parents and carers.

The book, Perspectives on Bullying and 
Difference: Supporting Young People with 
Special Educational Needs and/or Disabilities 
in Schools, looks at evidence from research, 
young people, parents, carers and 
practitioners with case studies of practice, 
which shows that children with special 
educational needs and/or disabilities are 
at significantly more risk of being bullied 
than their peers.

Characteristics of young people that 
tend to make them more vulnerable to 
bullying include academic difficulties; low 
self-esteem and anxiety; differences in 
physical attributes; shyness and 
submissiveness; uncooperative, disruptive 
and aggressive behaviour; language and 
communication difficulties; inappropriate 

social behaviour; and low social status. 
The book cites evidence that schools can 
exacerbate the problems faced by these 
young people by requiring them to be 
passive and complaint and not teaching 
them to be more assertive; by overprotecting 
them; by using learning support assistants 
and isolating students from their peer 
group or teaching them outside the peer 
group in special classes. Students may 
have to seek help because learning 
opportunities have not been adjusted to be 
accessible to them and this help seeking 
can be a reason for peers to target them.

The book shows that there is much that 
can be done to protect these children and 
young people from bullying. This could 
involve focusing on social issues, teaching 
communication skills and modelling how 
to empathise, as well as fostering social 
interactions between young people with 
disabilities and their mainstream peers. 
There is also evidence that actively teaching 
disability awareness can be productive.

For more information about 
Perspectives on Bullying and Difference, 
visit www.ncb.org.uk/books/bullying

People still delay calling NSPCC
The NSPCC has published a review of its 
Helpline service, looking at the contacts 
made to the NSPCC in 2011. Nearly 45,000 
people across the UK contacted the NSPCC 
in 2011, worried about a child; this is a 29% 
increase on the previous year. Worryingly, 
56% of people whose call resulted in a 
referral said they had been concerned about 
the child for at least a month, meaning the 
children remained at risk for longer. Many 
of these calls were about more serious 
issues than in previous years. 

Almost 12,000 calls were about neglect, 
over 8,000 about physical abuse, almost 

6,000 about emotional abuse, and over 
5,000 about sexual abuse. Over the past 
five years contacts to the NSPCC about 
physical, sexual, emotional abuse and 
neglect have doubled. 

In 2011, the NSPCC launched a new 
service which enabled people to report 
concerns by text. At the launch of the text 
service, 40% of people who texted said 
they would not have contacted the NSPCC 
without the text service.

You can read Helpline Highlight: a Year 
in Review at: http://bit.ly/Hn6qTh

Editor: Jenni Whitehead jenni.whitehead@optimus-education.com
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Guide to information sharing
Striking the Balance is a guide to 
information sharing between agencies in 
domestic abuse cases based on the 
principles used by NHS Caldicott Guardians 
(senior staff members responsible for 
protecting patient information and enabling 
information sharing). Published by the 
Department of Health, it outlines the 
principles that should be used to strike a 
balance between the service user’s 
confidentiality and wider considerations 
such as protection from harm.

The guidance says that all information 
shared about victims and perpetrators 
must be in the context of the normal 
requirements of information sharing 
without consent, in this case on the basis 
of prevention and detection of crime or 
serious harm, because the alleged 
perpetrators are not asked for their 
consent or informed about any multi-
agency risk-assessment conference 
referral (MARAC), as to do so might 
jeopardise the victim’s safety. 

The Caldicott Guardian decides where 
to ‘strike the balance’ between maintaining 
the individual’s privacy and wider 
considerations such as protection from 
harm, acting in what is believed to be in 
the individual’s best interest or setting 
aside the interest of the individual in the 
interests of third parties or society at large.

One way of doing this in cases of 
domestic abuse is to use the Co-ordinated 
Action Against Domestic Abuse (CAADA) 
check list (contained in the guide). This 
process asks the individual victim 24 key 
questions, the responses are recorded. 
This process formalises the risk 
assessment process and provides key 
evidence in terms of justification when it 
comes to information sharing with other 
agencies.

All Caldicott Guardians must apply the 
Caldicott principles. They must formally 
justify the purpose of sharing the 
information. It cannot be ethically justified 
to hold information that they know could 

prevent serious harm to others and decide 
not to share it. Identifiable information 
should only be used when absolutely 
necessary to support MARAC processes. 
Only the minimum information required 
should be used; disclosures must be 
proportionate and based on risk and 
relevance. Access should be on a need-to-
know basis and everyone must understand 
their responsibilities. A statement should 
be read out at the start of each MARAC, 
reminding participants of their ethical 
and legal responsibilities. As gatekeepers 
to the individual’s information, Caldicott 
Guardians should ensure that their 
organisation is effectively engaged with 
the MARAC process. They must comply 
with and understand the law and should 
have oversight of all disclosures to ensure 
they also comply with the law.

You can read the guide at: http://bit.ly/
IjPqgw

Charities plea to minister
Four children’s charities have written to 
Children’s Minister Tim Loughton to 
request a meeting about tackling the 
problem of sexual abuse within the 
family, the BBC reports.

The NAPAC, NSPCC, Action for 
Children and the Lucy Faithfull 
Foundation wrote: ‘Our experience of 
raising awareness and engaging people in 
talking about this subject is especially 
difficult if there is a risk that the 
perpetrator may be a close and trusted 
relative.’

Peter Saunders, chief executive of the 
National Association for People Abused in 

Childhood (NAPAC), said, ‘In the 10 years 
that NAPAC has been running a national 
support line for people abused in 
childhood we have spoken to many 
thousands of survivors and the 
overwhelming majority (close to 100%) 
suffered abuse at the hands of a family 
member or someone trusted and known 
by the victim.

‘Whilst the abuse of children and young 
people by gangs and traffickers is a 
serious problem that needs tackling, it is a 
very unhelpful distraction from the far 
greater problem of child abuse that 
occurs within families.’

60 child sex offences 
every day
The NSPCC has released new data about 
the number of child sexual abuse  
offences reported to the police in England 
and Wales. 

A freedom of information request sent 
to all 43 police forces revealed that police 
recorded more than 23,000 sex offences 
against children aged under 18 years in 
England and Wales between April 2010 
and March 2011, of which 14,819 were 
against 11- to 17-year-olds. This 
demonstrates that more than 60 child sex 
offences take place every day.

Of the 400 offences reported to police 
every week in 2010-11, fewer than one in 10 
resulted in a conviction.

Jon Brown, head of the NSPCC’s Sexual 
Abuse programme, said, ‘When you have a 
situation where more than 60 children are 
being sexually abused every day 
something is very wrong. The government 
has to start treating the situation as 
seriously as they would if faced with an 
outbreak of chronic disease.

‘We also need a clearer picture of what is 
happening between an offence being 
reported and someone appearing in court. 
The police are doing their best to bring 
prosecutions but we need to understand 
why there is such a huge disparity between 
the two figures.’

New substance abuse advice from young people
Groundwork UK, The Children’s Society 
and Fixers have jointly produced a new 
website aimed at young people between 
10-19 who are at risk of alcohol and drug 
misuse. The site has sections for under-
14s, over-14s, and carers and professionals.

Funded by the Home Office’s Choices 
programme, the ‘fixers’ are a movement of 
young people who campaign on issues that 
matter to them. Many have been through 
difficult times, and share their experiences 
and personal stories about drink, drugs 
and crime, how they were able to take back 

control, and offer positive ways of dealing 
with them. As part of their campaigns, 
they have worked with professional 
producers, to create some films, songs, 
music videos and other resources. 

Aspects of campaigns touch on, for 
example, the immediate results of drinking 
alcohol, or the indirect results on health, 
wellbeing, crime and violence, and the 
effects that substance misuse can have on 
others in your life.
For further information go to www.
fixers.org.uk
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Empower, engage, encourage, enable: 
how to keep pupils safe online
Banning new technologies will not keep pupils safe but it will stifle creativity – to 
ensure e-safety we need to bring about a cultural change in schools where children 
understand responsibility, argues Peter Bower

The past 10 years has seen a huge increase 
in the use of online technologies, in 
schools, at home and in the workplace. As 
a teacher and a parent I have witnessed 
children forging ahead in their capacity to 
negotiate the technology and their 
increasing confidence in inhabiting and 
owning the online world. Adults around 
children are trying to develop their own 
knowledge and skills in this area and learn 
how to educate children effectively about 
being safe online. The impact of 
technology on our lives is difficult to 
measure but its implications for child 
protection are enormous and have created 
a disproportionate fear and suspicion. The 
internet is not just about predators and 
privacy – it is a very public place where life 
is shared, judged and can be torn to 
shreds, sometimes overnight. 

Some schools struggle to cope with new 
technology and responses range from a 
total ban on mobile phones and handheld 
devices, filtering systems which block the 
use of ‘inappropriate’ websites and 
programmes, social media sites, chat sites 
and gaming sites presented as evil and 
destructive, leaving children to navigate 
this social world alone and unsupported. 
However, it is not the technology we should 
be examining but the behaviours and 
attitudes of its users. 

We need to cultivate a culture where 
children understand responsibility, where 
conversations are transparent, bullying is 
seen as wrong, children have a resilience to 
the content they encounter online, a 
resilience to contact from those who might 
harm them and an understanding of the 
implications of their own conduct online. 

Communication
At the centre of this revolution lies a 
powerful driver – the desire to 
communicate; to communicate with your 
social circle, however small or large, in 
ways unimaginable 10 years ago. 

The online world has changed the very 
nature of relationships, how they are 
formed, how they change, their timescale 
and immediacy, and, of course, depending 
on your Facebook settings, their privacy or 
publicity. 

The word ‘friend’ and by implication 
friendship now means something entirely 
different to a generation brought up with 
sharing in online spaces, whether in a 
social network, a chat environment, a 
gaming environment or a virtual learning 
environment. 

We, the outsiders, are concerned by what 
children do online when unsupervised, 
about the balance they strike between being 
online and pursuing a healthy active 
lifestyle, about cyberbullying and about 
online predators. 

The solution is not in banning the use of 
new technologies, it is in making a culture 
change in schools and at home and this 
includes the way we support our earliest 
users of technology, ie the two-year-old who 
can change channels on the remote, or the 
under-fives who can navigate unsupervised 
through the Cbeebies website to the story ‘I 
am not sleepy and I will not go to bed’!

Even in early years settings children are 
using new technology; for instance, there 
are sophisticated recording devices where 
children are able to record themselves 
talking about a task they have completed 
and what they learned from it. The device is 
then plugged into a computer and the 
recording is uploaded. The recording is 
converted to text and then used to start 
building a profile of their own learning 
journey. Given this capability children must 
also be given help and support to understand 
the importance of communicating with an 
audience, the importance of language skills. 

We, as adults, need to understand the 
importance of allowing technology to 
promote creativity and not to stifle it.

This is empowerment! 
New technologies are here to stay and will 
continue to develop and schools need to 
empower children to: 

ll use the technology to learn
ll see the technology as supporting them 

in their development 
ll allow them to make the decisions and 

choices about how they can safely use it 
ll seek non-judgemental help or support 

when things go wrong.

Encouragement
Encouragement must be about the positive 
use of the wonderful array of 
communications available; whether using 
Skype, ‘chatting’ with friends, blogging, 
tweeting, messaging via Facebook or just a 
plain old-fashioned text message. 

We must encourage children to use the 
whole range of technologies in a 
responsible and appropriate way. Children 
need to learn to use appropriate language, 
not necessarily language for use in an 
exercise book, but language that does not 
offend or hurt the audience. Children also 
need help in recognising that there are 
inappropriate and hurtful ways to 
communicate and inappropriate audiences 
to communicate with.

Engagement
We must engage children and young 
people in recognising the positives and 
negatives of online environments; in 
recognising the benefits of communication, 
of research, of sharing, but understanding 
also the risks that there are in the real and 
virtual worlds. 

There are for many young people no 
boundaries between online and offline 
and encouraging them to engage in 
discussion and debate about benefit and 
risk is part of their education that we 
broadly define as personal, social and 
health education.

The engagement of schools in this is 
pivotal, but the picture at the moment is at 
best patchy. The nature of sex education 
changed in the late 90s when sex and 
relationships education became part of 
the PSHE framework for schools. In other 
words, the teaching of issues related to sex 
came out of the science classroom and 
into areas where young people were 
allowed to explore and discuss some of the 
very issues that we now need to engage 

The impact of technology on our 
lives is difficult to measure but 
its implications for child 
protection are enormous and 
have created a disproportionate 
fear and suspicion
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with at the heart of e-safety: privacy, 
intimacy, confidentiality, respect, self-
esteem, responsibility. 

These are not IT issues 
The range of issues thrown up by the use 
of new technologies can and should be 
dealt with by trained teachers and 
professionals in schools. 

It is really difficult in a classroom to 
gauge best when to allow discussion and 
debate around inappropriate sites and 
images. Many curious children and young 
people will google words like ‘porn’. 
E-safety teaching needs to acknowledge 
this and help them understand the 
distorted perceptions of sex and 
relationships that they may come across 
as a result of such a search. Teachers need 
training and support to manage these 
issues.

Enabling
Empowerment, encouragement and 
engagement can’t be achieved without 
enabling the adults around children and 
young people to play a role in their e-safety 
education.

Adults need to understand the 
environments that children and young 
people inhabit and understand their 
drivers and motivations when they are 
online. Adults act as role models for 
children and children need to see adults 
displaying knowledgeable and responsible 
behaviour online 

Most importantly adults need to enable 
children to develop a resilience to 
inappropriate or harmful contact, content 
and conduct, which must include giving 
them the confidence to report or seek help 
and supporting them appropriately when 
things go wrong.

Schools are at the forefront of 
tackling these issues 
Many schools are already including 
e-safety in their curriculum but it is still 
patchy. Ofsted’s new framework for 
inspection includes considering ‘how well 
pupils are protected from bullying, their 
behaviour and attitudes towards others, 
and respect for other young people and 
adults, including the way pupils treat one 
another’. All of these new criteria can be 
supported and evidenced through good 
e-safety teaching. For some schools 
e-safety teaching has become essential as 
a direct response to child protection issues 
related to their own pupils or their staff. 
The schools that have developed e-safety 
teaching have already recognised the need 
for culture change.

Where to now? 
Technologically we are on our way toward 
a world of augmented reality, to a world 
where the global games industry makes 
more money than Hollywood, to a world 
where communication is immediate, visual 
and not through the press of a button but 
by the slide of a finger or a voice cue.

Schools must move towards embedding 
e-safety within the curriculum, providing 
a progression for its learners, where the 
technology is used to enhance learning 
and children recognise risk and 
understand the need for safety and 
responsibility. In order to achieve a 
balance school rules and policies need to 
reflect an understanding of the excitement 
that emanates from using the latest 
application and most importantly schools 
need to include the children and young 
people in the planning and the execution 
of e-safety strategies.

Are we having an impact on the safety 
of children and young people in the 
online world? It is a long process but 
consider the impact of the emphasis in 
sex education changing to sex and 
relationships education; the whole culture 
around the approach to fundamental 
issues about growing up changed. In 
February 2012 the Office for National 
Statistics published figures showing the 
lowest teenage pregnancy rate for 40 
years, the result of a joint approach from 
schools, family services and contraception 
advice services. 

Hopefully, a similar culture-shifting, 
approach to e-safety will also impact 
positively on the lives, online and offline, 
of our children and young people.

Peter Bower, is an online safety 
consultant and former child protection 
officer in a large comprehensive school

A free e-safety self-review tool for schools
The ‘South West Grid for Learning 360 Degree Self Review Tool’ (see 
www.360safe.org.uk) successfully balances the assessment of the effectiveness of 
the technology within the school with the need for embedded e-safety education 
in all areas of the school. It highlights the importance of leadership and 
management of e-safety in the school and wider community and acknowledges 
e-safety as a child protection issue. 

The grid holds data relating to over one thousand schools that have completed 
the assessment process. It highlights some important strengths and weaknesses. 
The strengths tend to be about practical solutions; good filtering systems and 
strong policies. 

The weaknesses include a lack of e-safety education embedded across 
curriculum areas and a lack of staff training. 

One worrying observation from many schools is the difficulty of engaging 
parents and carers in the e-safety agenda. How can children and young people be 
safe if their parents are unable, for whatever reason, to engage in protecting them? 
Taking into account the diverse ways that children can now connect to the online 
world, mobile phones and games consoles for example, the old advice to ‘have the 
computer in a family area’ makes no sense at all.

The most successful schools are proactive in their e-safety work, there is strong 
leadership in e-safety, children and young people are given a voice and issues may 
be resolved through peer mentor schemes. 

There are many examples of successes around the use of hand held technology 
in classrooms. Teachers recognise that a mobile phone may be the device used to 
solve the problem in maths, find the landmark in geography or transfer data in a 
science lesson. Teachers work hard to foster a culture of acceptable and 
responsible use which does not happen overnight, and, yes, they still apply 
sanctions agreed by all when that trust is abused.

It is not just schools that can assess their e-safety provision. The South West Grid 
for Learning has just launched a new self-review tool for any organisation that 
works with children and young people. 

The Online Compass (http://onlinecompass.org.uk) is designed to support 
statutory organisations, voluntary organisations, faith organisations and sports 
organisations to review what they have in place to support their children and young 
people and to ensure that the adults working within the organisation have an 
awareness of the child protection issues, as well as an understanding of their own 
online footprint.
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The experience of crime among children
Jenni Whitehead summarises the main findings of a new report

The Home Office has published Hate Crime, Cyber 
Security and the Experience of Crime among Children: 
Findings from the 2010/11 British Crime Survey. 
Chapter three covers crime experienced by children 
and young people aged 10 to 15 and presents us 
with some very worrying information.

Experience of violent incidents
According to the survey there were an estimated 
576,000 incidents of violence experienced by 
children aged 10 to 15 in the year 2010-11.

ll The majority of all violent incidents experienced 
by children took place in or around school (56%), 
with 36% outside the school building and 19% 
inside the school building.

ll Sixteen per cent of incidents occurred around 
the home and a further 13% at a park, common or 
open space.

ll Boys were around twice as likely as girls to have 
been a victim of violence (9.5% and 4.1% 
respectively).

ll Children with a long-standing illness or disability 
were more likely to have experienced a violent 
incident compared with children without an illness 
or disability (15.0% and 6.1% respectively).

ll Children who had been bullied in the last 12 
months had a much higher victimisation rate 
(20.8%) than those who had not been bullied 
(3.3%); children perceived that three in five violent 
incidents (62%) were part of a series of bullying.

Information given about the offender
ll Violent incidents were more likely to involve an 

offender well known to the victim.
ll Sixty-one per cent of incidents involved a single 

offender; 22% involved four or more offenders. 
ll The majority of violent incidents were carried 

out by someone in the victim’s age group and the 
majority were perpetrated by pupil(s) at school.

ll Most violent incidents involved male offenders.

Injuries and weapons
Four in five incidents resulted in some form of injury, 
with one in 10 violent incidents resulting in the victim 
requiring some form of medical attention. Just under 
a quarter of incidents involved the use of a weapon 
(23%), the most common weapon being a stick, club 
or hitting instrument (41%). One-quarter of incidents 
involved the use of stones, bricks or concrete and one 
in nine (11%) involved a knife, screwdriver or stabbing 
instrument. The survey report calls for caution  when 
interpreting the data on weapons used as they are 
based on a low number of cases. 

Perceptions and reporting of violence
Seventy per cent of violent incidents experienced by 
children were not perceived to be a crime by the 
victim; with 37% perceiving the incident to be 

‘wrong, but not a crime’ and 33 per cent perceiving it 
as ‘just something that happens.’ Sixty-two per cent 
of children reported that they thought that the 
incidents of violence were part of a series of bullying. 

The vast majority of incidents reported to the 
survey had not been reported to the police but 85% 
of the incidents that occurred in or around school 
were reported to a teacher.

Theft experienced by children
There were an estimated 275,000 incidents of theft 
experienced by children in the study. The thefts 
reported include personal theft from the person 
(snatch theft, stealth theft and attempts) and other 
theft of personal property from either inside or 
outside the child’s home. The property stolen was 
the sole property of the child. Incidents of theft were 
more likely to be perceived as a crime compared with 
violent incidents (55% and 30% respectively). Despite 
this, the vast majority of thefts were not reported to 
police. However, 85% of thefts experienced in or 
around school were reported to a teacher.

Discussion of findings
The most worrying factor about these statistics is 
that most of the incidents occurred in or around 
school. However, the vast majority of incidents were 
reported to a teacher, which does suggest that 
children are willing to talk to teachers about these 
issues. The BCS does not say what happened as a 
result of reporting to a teacher but it is of concern 
that the police are rarely involved. Are we missing a 
trick here? Most secondary schools now have police 
liaison officers and I wonder if we couldn’t make 
more use of them when children report such issues.

Another concern is that children were able to 
perceive theft as a crime but did not perceive the 
violent incidents as crimes. Many of the violent 
incidents were identified as part of a series of 
bullying events. Does this mean that children are 
socialised to accept a certain amount of bullying as 
part and parcel of growing up whereas theft is 
recognised by children as a crime from a very early 
age? Does it mean that for some specific groups of 
children, violence is such a common experience 
that they don’t view it as a crime?

Or does it mean we have not done enough to help 
children understand that violent incidents should 
not be accepted? This can’t be the case as children 
do know that these incidents should be reported 
and the vast majority of incidents occurring in and 
around school are reported to teachers.

It’s a puzzle for which I have no answer but 
perhaps it suggests that as adults around children 
we need to take their reports of violent incidents 
and theft much more seriously and ask ourselves if 
we have done enough to help them understand that 
violent incidents should not be accepted.

The majority of all 
violent incidents 
experienced by 
children took place 
in or around school 
(56%), with 36% 
outside the school 
building and 19% 
inside the school 
building
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Essential steps for making child 
protection referrals
Children can be left at risk if information is not communicated properly in referrals 
to social services. Ann Marie Christian offers practical advice on how to clearly 
demonstrate the evidence

In 2003, I started a unique social work management 
role for a local authority based in their education 
department. The main objectives of the role were to 
support schools with child protection referrals and 
children of concern, deliver child protection training 
to schools, provide child protection consultancy and 
assist in bridging the gap between social services 
(now children’s social care) and schools. I covered 
45 primary and seven secondary schools including 
the pupil referral unit and special needs schools.

Within two weeks it became apparent that 
schools had a negative relationship with social 
services and were unhappy with their responses to 
referrals. They did not feel ‘listened’ to or 
‘understood’. Schools would be trying to make 
referrals but getting ‘knock backs’ being told that 
the referrals did not meet the threshold.

Schools would often contact me and moan about 
referrals not being activated and children being put 
at risk. They’d discuss the cases with me and I would 
interrogate their knowledge of the case and gain 
‘fruitful’ information, and at times, some of these 
cases would clearly warrant a referral to social 
services for an assessment. I’d liaise with the social 
services duty manager and share my concerns about 
the case and by having a discussion they would see 
that the information I had would warrant the referral 
to be activated. The duty manager would often say 
‘the school had not shared the same information’, 
hence the referral was originally declined. 

Using precise language
There was no magic in getting referrals activated in 
social services back then, and there isn’t now. It all 
boils down to one simple concept, ‘the language of 
the referral’. One common example: 

‘Johnny’s behaviour is cause for concern, to his 
primary school, his family fail to attend meetings, they 
blame the school for his behaviour and the school is 
concerned about his safety and boundary-less family.  
Johnny is often seen out playing very late at night on 
the local estate and associating with older boys.’ 

The school calls social services very anxious and 
worried about Johnny but the referral is not 
activated and school is told to invite mum in and 
refer her to parenting classes.

At the point that the referral was turned down 
schools would call me and moan about the referral 
being declined and I would often hear the anxiety 
and frustration in their voices. I would help the 
school to pull out the most salient facts and to 
change the language used in the referral. The 
referral about little Johnny would now read: 

‘We are concerned about mum’s ability to protect 
Johnny as he is at risk of permanent exclusion and he 
continues to put himself at risk. Mum has continued to 
fail to engage by not attending arranged meetings and 
not returning our phone calls. Johnny is beyond 
parental control and his family fail to report him 
missing, he is often seen out at 11pm on the local estate 
and is influenced by the older boys. Mum was a victim 
of domestic violence and Johnny witnessed this as a 
child. Mum was known to the substance misuse team 
in the past and we believe currently she is not managing. 
His school attendance has dropped recently and he has 
an older brother who is known to the police. In 
summary, we are concerned about Johnny being 
neglected as mum is failing to protect her child and fails 
to engage for the needs of her child. This is clearly 
having an emotional impact on him in school as his 
behaviour is very risky and he continues to put himself 
at risk. Johnny is beyond parental control and mum 
has declined referrals to other agencies and support.’

The ‘language of referrals’ affects all referrals about 
children and young people 18 years old and younger. 
The referral must demonstrate clear evidence that the 
child/young person is, or is at risk of, being neglected 
or abused physically, emotionally or sexually.

Under the Children Act (1989) the concept of 
‘significant harm’ is the threshold that justifies 
compulsory intervention into family life in the best 
interest of children, and gives local authorities a 
duty to make enquiries to decide whether they 
should take action to safeguard and promote the 
welfare of a child who is suffering, or likely to 
suffer, significant harm. 

With primary school children, it is often easier to 
evidence a child being at risk of abuse as the child 
appears more vulnerable (due to age and size) and 
in need of more protection. 

In my experience, it is more difficult to evidence 
it with teenagers as they are expected to have some 
resilience and to be able to protect themselves. 
However, by using the correct language in the 
referral and demonstrating the work the school has 
already done we make it more likely that the 
referral is accepted. 

Secondary school children are as vulnerable as 
primary children but are expected to ‘get on with it’. 
An example would be a young person at risk of 
sexual exploitation, grooming and neglect. This 
young person would be demonstrating inappropriate 
sexualised behaviours, have particular ‘special 
needs’, low self-esteem and non-engaging parents, 
and be associating with unpleasant characters. The 
parent would not be taking ownership of concerns 

It became apparent 
that schools had a 
negative 
relationship with 
social services and 
were unhappy with 
their responses to 
referrals. They did 
not feel ‘listened’ to 
or ‘understood’
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from the school and the child might have 
unsupervised access to the internet. 

Staff in secondary schools have to be more vigilant 
and work collectively as a team to communicate 
concerns around particular children.

Early intervention
Schools can do a lot of preparation work prior to 
concerns escalating. I believe we get a ‘gut’ feeling 
that something is not ‘right’ with or about a 
particular child or young person. It is important to 
be able to demonstrate that we have tried to 
intervene at an early stage. Here are my top tips 
guaranteed to demonstrate you have been active in 
working with the young person and their family/
carers:

ll Engage with the family/carer as soon as 
possible, because when you eventually make the 
referral to children’s social care, you can then 
clearly evidence that you have been trying to 
engage with this family for a long while. Invite the 
family/carer in and demonstrate your professional 
concerns. Explain the process of working in 
partnership for the interest of their child and put 
in place an in-house plan (eg report card, referral 
to the SENCO). Discuss the plan of what would 
happen next if this issue escalated. Suggest the 
option of ‘Team around the Child’ (TAC) meeting 
and explain the multi-agency purpose and 
outcome. Record all contacts and conversations 
with the family/carer, including the time of the 
call. This demonstrates your professionalism too, 
especially if it escalates to a core assessment and 
an initial case conference.

ll Record the child/young person’s behaviour in 
school (both in the playground and classroom) 
and concerns raised (chronology). This 
demonstrates the frequency and patterns of 
behaviour. Include their interactions with their 
peers and their academic achievement and ability. 
Ensure you record ‘fact’ and not your opinion – eg 
don’t say that mum is an alcoholic just because 
she smelt of alcohol in the morning when she 
dropped Johnny off. She could have had a few 
glasses of wine the night before with a friend as 
she was celebrating her birthday. A factual basis 
for such a comment would be if mum was known 
to the substance misuse team and you had 
confirmation from her or a professional.

ll  If the family do not engage within a fortnight, 
contact them and arrange the TAC meeting in 
school within the next fortnight, inviting 
appropriate agencies and start the Common 
Assessment Framework (CAF). Attend the TAC 
meeting, set a review date in three to four weeks 
and recommend appropriate intervention – child 
and mental health services, school nurse, 
parenting programme, etc. If the family fail to 
attend the TAC meeting, continue with the 
meeting and still make recommendations and 
inform family, inviting them to the review date. 
Record their reason/excuse for non-attendance at 
the TAC meetings.

These tips clearly demonstrate that as a school you 
have been trying to engage with the family for a 
while and that you are very concerned about the 
child/young person’s welfare.

Home environment
I strongly believe that children and young people 
are a product of their home environment. If their 
parent or carer is inconsistent or negative it 
gradually has an effect on the child/young person 
and these behaviours and traits are often seen in 
school. For example:

ll if the parent/carer’s experience of childhood was 
negative, their own parenting could be affected by 
repeating what happened to them, being too 
clingy, not disciplined enough or inconsistent 

ll if the parent/carer has mental health issues 
their parenting may be affected: getting too 
stressed very quickly, panicking, overreacting, 
outbursts of tears, depression, aggression and 
violence. This may cause children to be either very 
withdrawn or aggressive

ll if a parent/carer is too controlling of their child, 
the child may become rebellious as they get older

ll if a parent/carer has unrealistic expectations of a 
child not based on their ability and age then a 
child is more likely to feel like a failure

ll if a parent/carer constantly criticises their child 
the child may develop very low self-esteem.

Lack of emotional warmth is consistent with all the 
above examples. 

School-based staff see children five days a week 
for years at a time and often know the families and 
their dilemmas better than social workers. 

Empowering the DSP
A large part of my training of designated senior 
child protection (DSP) staff, involves trying to 
empower them to believe in themselves and the 
decisions they make. The DSP is the child protection 
expert on the school site. They have attended 
relevant training to equip them for their role and 
may have many years of experience.  

Over the past seven years, I have been supporting 
schools in setting up their own small safeguarding 
teams to support the DSP. The role for the DSP is 
very time consuming and often they are multi-
tasking as they also carry out other important roles, 
eg SENCO, head, vice principal, head of learning 
and behaviour, etc.

The safeguarding teams consist of pastoral support 
staff and other relevant staff spread across the school 
covering all year groups. Staff are carefully chosen as 
the work will be challenging emotionally and 
practically. The DSP makes the ultimate decision 
about the referral and the team follows up the 
referral, paperwork, coordinates meetings, contacts 
parents, supports the child/young person etc.

The team is trained appropriately, supported and 
coached by the DSP. Ofsted has seen this model as 
good practice and it demonstrates that safeguarding 
is robust and taken seriously within the school. 

Record the child/
young person’s 
behaviour in school 
(both in the 
playground and 
classroom) and 
concerns raised 
(chronology). This 
demonstrates the 
frequency and 
patterns of 
behaviour

Ann Marie Christian 
has a wealth of 
experience as a 
former manager of an 
education social work 
service and is now 
providing consultancy 
on a freelance basis. 
If you want to contact 
Ann Marie visit her 
website at: www.
child1stconsultancy.
co.uk or email 
her at info@
child1stconsultancy.
co.uk
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Lessons learned? Serious case review into 
sexual abuse perpetrated by a teacher
North Somerset Safeguarding Board recently published a serious case review into 
the sexual abuse of children in a primary school. Children’s minister Tim Loughton 
has announced that every school in the country should be made aware of the 
findings. In this article I discuss the issues arising from this high-profile case

The offences
In December 2010 a pupil at a primary school 
disclosed to their mother that they had been abused 
by a male teacher. The teacher had taught at the 
school for 15 years. Following this disclosure a 
number of photos and videos were found on the 
teacher’s computer and other digital devices. The 
images appeared to have been taken at school and 
showed the teacher abusing other children. Five 
children were identified in the photos and videos, 
but not all of these subsequently disclosed abuse 
when interviewed by the police. All of the children 
in the images were identified and became subject 
of the charges in Crown Court. During the 
investigation a further group of children were also 
identified. A total of 20 pupils were witnesses to or 
possible victims of abuse by the teacher. 

In May 2011 the teacher pleaded guilty to 36 
sexual offences, including sexual assault, attempted 
rape, voyeurism and the possession of indecent 
images of children. The teacher was dismissed and 
is now serving an indeterminate prison sentence. 

Between January and August 1999 the teacher 
had been acting senior teacher at the school to 
cover a secondment absence. He had also performed 
this role between January and August 2003. During 
his employment at the school, he was also at 
various times appointed as lead coordinator or in a 
support role to lead coordinator, for science, music, 
PSHE, numeracy and pupil assessment. 

Concerns raised
It is clear from this career progression that the 
school management team trusted the teacher to 
take on senior roles and that they did not view him 
as a risk to children.

However other staff did raise concerns:
ll As early as 1996-97 teaching and support staff 

had identified that the teacher had favourite 
female pupils. These girls were given tasks within 
the classroom that were viewed as privileges and 
the teacher gave them a great deal of attention. 
They were allowed by the teacher to be what many 
staff viewed as over familiar with him. He was 
also known to speak to and joke with his pupils in 
a manner which was inappropriate for his role. 
This situation was described by all of the staff 
interviewed to have been common knowledge 
among the school staff.

ll Staff appear to have been sufficiently concerned 
about the teacher’s behaviour to attempt to ensure 

that pupils identified as likely future ‘favourites’ 
were allocated to other classes on the basis that 
this might be emotionally harmful to them. 

ll The school’s individual management review 
notes 30 incidents of inappropriate or 
unprofessional conduct involving the teacher, 
which should have been viewed as suspicious. 
These date from 1999 to 2010 and range from 
inappropriate lesson content, through over 
familiarity with children to indecent touching. 

ll In 2004-05 a parent approached the school 
regarding reports that the teacher had been taking 
photographs of children using his mobile phone. 

ll Between September 2003 and July 2004 
another teacher found inappropriate images of a 
girl posing with the teacher on the teacher’s 
school camera. 

ll In 2005 or 2006 a teacher walked through the 
teacher’s classroom to find him getting changed 
for PE in his class. The classroom was used as a 
thoroughfare by staff and pupils. He was wearing 
his underpants and a T-shirt. The same member 
of staff reported to the review that they had also 
seen a child stroking the teacher’s leg. Two 
members of staff had been observing the teacher’s 
teaching and neither complained about the 
incident.

The list of incidents also includes the teacher being 
seen to have an erection while sitting with a child, 
reports to school that the teacher had been kissing 
pupils and stroking their legs and concerns raised 
by an IT technician that he had found pornography 
on a school computer. Only 11 of these incidents 
were reported to school before the serious case 
review. However, there is evidence that other 
members of staff had spoken to the teacher about 
these incidents, warning him that his behaviour 
was inappropriate and could lead to him being 
accused of professional misconduct.

Response to concerns 
The response to concerns raised by other members 
of staff and parents about the incidents listed above 
was woefully inadequate and although there is 
some suggestion that he was given at least one 
verbal warning, the record keeping in respect of 
complaints and responses was very poor. Each of 
the incidents that were reported appear to have 
been dealt with in isolation and generally played 
down. At least one member of staff left the school 

Each of the 
incidents that were 
reported appear to 
have been dealt 
with in isolation 
and generally 
played down
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and reported to the review that it was because of the 
teacher’s behaviour and that they had lost any 
confidence that anything would be done.

Guidance
The serious case review draws attention to two 
pieces of guidance – What to Do if You’re Worried a 
Child is Being Abused (DoH 2003) and Guidance for 
Safe Working Practice for the Protection of Children 
and Staff in Education Settings (2005, revised in 
2008). The report suggests that both publications 
were widely circulated by the government but that 
the school in question had not disseminated either 
to staff.

In my experience the What to Do… guidance is 
rarely used by school-based staff who are much 
more likely to refer to locally agreed procedures and 
that the Guidance for Safe Working Practice 
publication – although particularly good as the 
basis for drawing up a code of conduct – is not 
particularly well known either. (Best get them down 
from the shelf before your next inspection!)

The school did not have an effective whistle-
blowing policy and whether staff knew about the 
guidance or not, many reported feeling dismissed 
by management when they did try to raise the 
alarm.

Grooming
The teacher’s behaviour shows clear indicators of 
grooming for sexual abuse. Sexual offenders against 
children groom the whole environment not just the 
child. The teacher got himself into a position of 
trust with management, used favouritism to create 
a group of girls within the class and appears to have 
zoomed in on at least one child. 

A number of concerns were raised by parents but 
some reported that the teacher had ‘gone out of his 
way’ to support their child. I would suggest that the 
‘going out of his way’ was just another part of his 
grooming process. An essential part of grooming is 
keeping children silent and the teacher appears to 
have done this by his physical presence. The 
teacher constrained opportunities for children to 
communicate with staff by ensuring that he was 
present at some activities that did not require his 
attendance.

Ofsted inspection
‘Pupils feel exceptionally safe and secure because 
they know that staff have their well-being at heart 
and are always prepared to listen, help and take 
action. Leadership and management are effective 
and the new teachers have formed an effective 
team with a good capacity to improve further. 

All staff and governors work well as a team and 
excellent pastoral arrangements contribute very 
well to the safety and care of the pupils.

The Head Teacher has an excellent understanding 
of the strengths and weaknesses of the school and 
an unrelenting focus on raising standards as well 
as meeting pupils’ social and emotional needs.

Procedures for safeguarding learners meet 

current government requirements.’
In June 2006 the Ofsted report noted that the 

care that pupils receive is outstanding and is a 
significant factor in helping pupils to feel safe and 
happy and to achieve well.

The school was judged outstanding in its care, 
guidance and support. Procedures for ensuring 
child protection and pupils health and safety were 
said to be well established and effective. Ofsted 
obviously got it wrong on this occasion.

Talking to children
The serious case review reports that there is little 
evidence that the children involved in incidents 
were ever talked to about how they felt about school 
or their experiences of the teacher’s class.

Ascertaining the thoughts and feelings of 
children or rather not doing so has repeatedly been 
a feature of serious case reviews and all schools 
need to develop strategies for doing so on a regular 
basis.

The letter to the pupils from the inspector 
explaining the findings of the inspection noted that 
‘the staff work well together to take excellent care of 
you and keep you safe and healthy’. This is not 
evidence of listening to children – it is evidence of 
telling children how they feel instead of asking.

Lessons to learn from this serious case 
review
One of the key lessons reported is that it is essential 
that schools to keep accurate records of all incidents 
and concerns arising in connection with members 
of staff in order that historical patterns can be 
detected. 

This is good practice advice. However, under the 
present guidance on managing allegations if a 
person leaves a school to work in another, 
unsubstantiated allegations should not be referred 
to in references, even where there has been a series 
of allegations. None of the allegations made against 
this teacher were substantiated, so if he had applied 
to another teaching post it would be against present 
guidance to inform his future employers of 
concerns about him. 

In this case the allegations were not managed 
properly and not recorded properly and the review 
reports that each one appears to have been dealt 
with in isolation, meaning that the pattern of 
behaviour that is so clear in hindsight was not 
being taken account of at the time. I wonder how 
long it will take sexual offenders to work out that 
it’s a good idea to move, after an allegation against 
them has been labelled unsubstantiated? Hopefully, 
Tim Loughton will recognise this issue and reassess 
the present guidance.

Another lesson highlighted in the report states 
that: ‘While it is important to protect staff against 
malicious allegations, all concerns and complaints 
need to be treated in an open minded way, and all 
evidence carefully recorded.’ I am somewhat 
surprised at this comment considering the most 
recent research on allegations shows that only 2% 

The serious case 
review reports that 
there is little 
evidence that the 
children involved in 
incidents were ever 
talked to about how 
they felt about 
school or their 
experiences of the 
teacher’s class 
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of allegations made against education staff were 
found to be malicious (see Allegations of Abuse 
against Teachers and Non-teaching Staff available via 
http://bit.ly/HMLli3).

The third key finding states that the teacher’s 
behaviour ‘conformed to typical grooming for 
sexual abuse. This was not recognised by staff. 
Child protection training for school staff should 
aim to help the recognition of such behaviour, and 
ensure that external advice is sought in any case 
causing concern.’ 

Again this is good practice and school 
management teams need to ensure that they have a 
clear code of conduct for staff that includes a 
whistle-blowing policy. The Safer Recruitment 
training that all head teachers are required to 
undergo provides very good advice on both safer 
recruitment strategies and ongoing vigilance. The 
course also offers a model of understanding of a 
sex offender’s behaviour. However, this course is 
now very difficult for some schools to access.

The Safer Recruitment course was originally on 
the NCSL site and then moved to the CWDC site. 
It then moved to Action for Children in partnership 
with other charities and then disappeared. Most 
LAs run face-to-face workshops and in my opinion 
this is the preferred option. It is a statutory 
requirement that all recruitment panels include at 
least one person who has undergone this training 
and I am surprised that the course has been 
passed from pillar to post and has not as yet been 
updated to take account of the recent changes in 
guidance.

Recommendations
It is worth auditing your own school against the 
report’s recommendations, which include the 
following:

ll All areas where staff and pupils may come into 
contact should be open to casual observation by 
other school staff and visitors. Classrooms should 
have non-covered internal windows. Designated 
changing areas for members of staff are separate 
from areas where children are allowed. 

ll All schools have a named safe person for 
children to talk to about any concerns (not their 
teacher or headteacher). 

ll All schools adopt and/or adapt the Guidance for 
Safer Working Practice for Adults who work with 
Children and Young People in Education Settings 
(March 2009 version).

ll Schools operate a compulsory reporting system 
for the designated person for child protection to 
the LADO indicating nature of allegation and 
action taken. 

ll Members of management teams make 
unplanned visits to classrooms during the school 
day on regular basis including at break times. 

ll Headteachers/deputy headteachers are linked 
with a critical friend from another school to 
discuss decision making. 

ll New managers are mentored for the first two 
years. 

ll Headteachers and governors ensure appropriate 
e-safety education programmes are delivered to 
staff and children in school.

ll School improvement services review individual 
schools’ e-safety policies and their implementation 
and that any deficiencies are reported to the 
headteacher and the chair of governors.

ll School management teams have access to 
robust and auditable model appraisal and staff 
performance schemes. Appraisal should extend to 
the review of headteacher performance by the 
governing body. 

ll Training provided for the designated person for 
child protection position emphasises the personal 
responsibility of those holding the role to take 
ownership of concerns for the safety of a child and 
to liaise with other relevant agencies, and the 
LADO. Candidates completing the training should 
be required to make a positive commitment in 
this respect before being accredited to undertake 
the role. 

ll The curriculum for the delivery of safeguarding 
training in schools is reviewed to ensure that it 
addresses safe professional practice and individual 
staff responsibilities to ensure that concerns for 
the safety of a child are effectively addressed, 
including appropriate communication with 
children and the use of escalation and whistle-
blowing procedures; together with record keeping 
requirements. 

ll The content of the training provided to schools 
on safer recruitment should be reviewed to ensure 
it properly equips schools to discharge their 
responsibilities within the recruitment process.

ll The attention of all school governing bodies is 
drawn to the need for them to rigorously and 
intrusively ensure that school policies and practice 
to safeguard and promote the welfare of children 
are effective and that complaints and escalation 
procedures for parents and children are 
publicised. 

ll All schools have a policy for safe use of ICT by 
staff and pupils in each school, eg images 
processed in school, times when videoing is 
appropriate and legitimate, ways of monitoring 
individual use of ICT. 

The list above offers only an abridged version of the 
recommendations. The full list can be found in the 
serious case review (see details below).

Much more to learn
This is a difficult review to read but it is important 
that we learn lessons from it. I have only really 
touched the surface in this article and would 
strongly recommend that all school management 
teams make time to read and learn from it.

None of the 
allegations made 
against this teacher 
were substantiated, 
so if he had applied 
to another teaching 
post it would be 
against present 
guidance to inform 
his future 
employers of 
concerns about him

Serious Case Review The Sexual Abuse of 
Pupils in a First School Overview Report can 
be downloaded at www.northsomersetlscb.
org.uk/uploads/files/283.pdf


